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Occupational safety and health training can be a challenge. Workers in “high risk” industries can 
be particularly difficult to train, especially if they have been in their jobs for a long time and 
believe they, not the trainer, are the experts in how to do the work. For many of these industries, 
the law requires that workers be trained in the hazards associated with the work, but trainers often 
have difficulty in connecting with the workers or in convincing them to work safely for their own 
good and the good of their co-workers. This paper presents some options for trainers to develop 
training that is both interesting and effective. The author presents several examples of training 
needs and the solutions that were applied, and discusses the use of stories, both occupational and 
organizational, to capture the interest and the hearts of workers. 
 
 
Background 
 
Humans have used stories forever, to entertain, to instruct, to pass on information. When the 
National Institute for Occupational Safety and Health (NIOSH) funded a small project in the late 
1990’s to look at developing effective training for the mining industry, researchers recognized the 
power stories had to capture people’s interest, and adopted a storytelling framework to create 
training that was more interesting and credible to the miners. Since the project began, 11 different 
videos have been developed, all of them using stories to describe hazards and what can happen if 
these are ignored. The mining industry is more heavily regulated than most blue-collar industries, 
and federal law, specifically 30 CFR Parts 46 and 48 10, requires that new workers coming into 
the industry receive safety and health training before starting work. The law specifies a minimum 
of 24 hours of “New Miner Training” for new surface miners, and 40 hours for new underground 
miners. (It should be noted that many companies do not feel that this is enough, and require new 
employees to spend much longer learning the safety aspects of the job. Task training is not 
included in this.) It also requires every miner to receive at least 8 hours of “Annual Refresher 
Training” every year, as well as “Site Specific Hazard Awareness Training” if they move from 
one mine to another. Few other industries have training standards this strict. While the law can 
regulate how much time miners spend in training, however, it really can not make them pay 
attention. This, according to trainers, has been the challenge. 
The need for more effective training was identified through a series of stakeholder meetings 
conducted by the NIOSH Spokane Research Laboratory (SRL) shortly after it moved from the 
U.S. Bureau of Mines into NIOSH in 1996. Eleven separate facilitated meetings were held in the 



West between 1998 and 2005, with participants asked to identify issues or concerns that SRL 
could help mitigate. The topic of safety and health training was a recurrent theme, with operators 
and safety specialists alike stating that materials that were available were out of date, boring, or 
not pertinent. SRL developed a pilot project to address this need, which grew into a seven-year 
study, and resulted in the development of 11 different training or safety awareness videos. SRL 
worked collaboratively with industry professionals to identify specific topics and to gain access to 
the mines and miners needed to make the training realistic and relevant. An informal group of 
safety trainers from different mines was organized to provide a constant feedback loop, and to 
assist in the development of training materials. This group acted as technical advisors, but also 
became gatekeepers to the project and co-creators, to some extent. When a topic was selected for 
development of a new training product, the group discussed the major problems that should be 
addressed, the regulations that impacted the topic, accidents and injuries that were related to the 
area, where the video could be produced, and who might be a good spokesperson for the video. 
Membership in this group varied according to the topic under consideration, but the members 
collectively became an invaluable resource to the research team as topics were developed into 
training.  
 
Developing effective training was the goal of the project, but what did that really mean, and what 
markers would indicate that the goal was achieved? Safety trainers were seen by the NIOSH 
research team as highly pragmatic. They didn’t have the time, experience, or resources to worry 
about Kirkpatrick’s four levels of evaluation to determine program effectiveness 6. For the 
training materials to be effective in their eyes, it would need to capture the interest of the workers 
enough so that the training objectives identified by the mine’s individual training plans could be 
met. This might take the form: After viewing the training video, trainees will be able to list four 
signs of instability in the back (roof) of the mine and identify proper steps to control ground 
control failures. Trainers also provided feedback stemming from their observation of the trainees 
viewing the videos, and reported the extent to which the trainees were paying attention. Because 
miners had openly referred to Annual Refresher Training in the past as “Safety Jail” and had used 
training time as an opportunity to get a donut, a cup of coffee, and a nap, it should be fairly easy, 
they reasoned, to see if miners stayed awake and alert. Discussions of the material covered after 
the video was over would provide further evidence that participants watched and understood the 
lesson.  
 
 
Adult Learners 
 
One of the few assumptions made by the research team at the beginning of the project was that 
the target audience, miners, were all adults. In fact, U.S. law prevented those under the age of 18 
from working in mines unless they were owned and operated by their families. An investigation 
of adult learning theory was a logical starting place for the SRL team. Malcolm Knowles, 
considered the father of Adult Learning Theory, believes that adults are not just large children, 
and must therefore be taught in a different fashion 7. Children often identify themselves primarily 
as learners, and if asked to describe themselves, will usually include some statement of their 
educational progress, “I’m nine and I’m in fourth grade now,” for example. Adults, on the other 
hand, rarely define themselves in this fashion, and derive their self image from their experiences 
rather than their level in school.  
 
Adults in the workplace rarely seek learning for its own sake, but rather to increase competence 
or skill levels, or to meet organizational requirements. The Mine Safety and Health 
Administration (MSHA) provides training to its certified safety instructors, and in its guidance to 



trainers states “Adults learn best when they feel a need to learn. Most adults are motivated to 
learn when they see an immediate and direct application of the knowledge or skill. Adults can’t 
be threatened, coerced, or tricked into learning.” 8 (44) MSHA goes on to explain that adults will 
be more motivated to learn if they are enjoying the information. It is for this reason that the 
historical training model, which is teacher-focused according to Kelly 5, should be replaced with a 
learner-focused model, generally known as “andragogy”, or “adult-learning.” Adults, according 
to Knowles, bring a high level of personal experience to the training room, and expect to be 
involved in their training to a much higher degree than children do. If they do not see the 
relevance or usefulness of training, they most likely will “check out” and not pay attention. For 
training to be successful with adults, it must be related to problem-solving, not abstract concepts. 
And adults tend to be self-directed, with a stronger interior locus of control as compared to 
children, who are far more willing to do what others want them to do and to learn from materials 
that seem abstract and not immediately relevant. It is this characteristic that makes it difficult to 
permanently change the behaviors of adults through training. If the change appears to be forced 
by an exterior locus of control, a supervisor or inspector for example, adults will change their 
behavior while under observation, but generally go back to “the way we do things around here” 
when that controlling factor is removed.  
 
So what would effective training look like for adults? Trainers must recognize the realities of 
adult learners, and that motivating them to learn is crucial. Kelly states “If training is required and 
the learner does not immediately see the benefit, the instructor will have to provide reasons why 
the training is of value (47)”. Preaching at trainees, or trying to force them to accept training 
without explaining why simply will not work. Trainers must find the key to convincing 
participants that it is important that they learn the information, because it could keep them alive. 
If they fail, trainers might just as well accept the fact that people will put their “seat time” in, but 
will take away very little from the training.  
 
 
Learning Styles 
 
An important area of consideration for the NIOSH training development project was the research 
conducted on individual learning styles or learning preferences. While there are many different 
models in use that help teachers identify learning styles for students in the classroom, one of the 
simplest was proposed by Dr. Rita Dunn, who suggested that most learners can be categorized as 
visual, auditory or kinesthetic/tactual in their preference for gathering and processing new 
information 3. Filipczak notes that an “average” group would include 30 to 40 percent visual 
learners, 20 to 30 percent audio learners, and 30 to 50 percent kinesthetic learners (46). While it is 
logical that some occupations would be more heavily weighted to one category over the others 
(musicians, for example, are likely more auditory than visual), a good training session should 
include visual information, audio information, and a way for learners to become involved in the 
training. Unfortunately, most traditional training sessions rely heavily on the auditory model, 
where the trainer lectures and trainees listen. Ideally, trainers would separate the learners into 
groups and teach each in a way that maximizes their acceptance of the material. However, in an 
occupational safety and health environment, that is not likely to happen.  
 
How then does a trainer reach each person in a class and accommodate every preferred learning 
style? Trainers do not have the luxury of unlimited time or resources. Their job is to provide 
enough information to workers to keep them as safe as possible in the work environment, and 
hopefully, to convince them of the efficacy of choosing safe behaviors over shortcuts. While U.S. 
mining law requires trainers to provide a minimum of eight hours of safety training every year, it 



is a challenge to reach every worker in that time and to convince them to choose to work safely 
for the coming year, particularly when the class includes such diversity in learning preferences. In 
addition, the trainees are all adults who have no control over whether they take the training or not, 
and who may not believe that it is relevant to their every-day work life. What can a trainer do to 
overcome these obstacles? Filipczak suggests that there are a few training techniques that are 
universally well-received, and storytelling is one of these. 
 
 
The Power of Stories 
 
The mining industry, like other industries described as “high risk,” uses stories for many 
purposes. Miners tell stories to amuse each other, to share information about what is happening in 
the mine, to introduce new hires to the environment and the many dangers that can harm those 
who are unaware, as well as to strengthen the occupational culture. Van Maanen and Barley 11 
believe that occupations that include hazards not experienced by most workers will have a strong 
occupational culture, and that this culture provides the guidelines that its members must follow in 
order to be considered insiders and successful. High risk industries almost always fall into this 
category. Occupations such as these are very resistant to outsiders, according to Van Maanen and 
Barley, because it is believed that no one except for an insider can understand or appreciate the 
dangers that are faced on a daily basis. Members generally have their own “tribal language” that 
provides insiders a means of communicating with each other about what is important, and that has 
the added benefit of being nearly unintelligible to outsiders, thus reinforcing the belief that they 
can not possible understand 4. Trainers can be viewed as outsiders by miners because they do not 
go into the mine every day, nor do they do the tasks miners do. Materials that are used in training 
that are written in technical or bureaucratic jargon are almost guaranteed to be ignored by the 
trainees, because they are not representative of the culture. Training materials that threaten or 
seem coercive will be considered preaching, not teaching, and they will not be accepted. Stories, 
on the other hand, capture the language, the norms, and the hazards of the workplace, and are 
much more interesting to trainees because they are about other miners; they are both relevant and 
related to real-life problems that trainees may also have to face.  
 
One of the most important features of stories is the storyteller. For training stories to be effective, 
the storyteller needs to look, walk, and talk like those who are listening. He or she must be 
credible and recognized as one who has hard-earned knowledge to share, and who understands 
the dangers and the environment faced everyday by the listeners. By telling work stories, the 
expert is not only sharing information, he is sharing the expectations and beliefs, the norms of the 
occupational culture. The stories that are shared generally include information about what 
happened and what the protagonist did about it, but also about what that person should have done 
or what could have happened if things had happened just a bit differently. Listeners are drawn 
into the stories and by placing themselves inside the story, they feel much of what the “hero” was 
going through and can assess what they might have done in a similar situation, or how they would 
have responded when the events played out. The story allows them to both think about and 
respond to the situation; by using both halves of the brain, it is much more likely that the story 
and its lessons will be remembered. This of course, is one of the primary goals of training: to 
remember the lessons when the training is over.  
 
Neuhauser suggests that stories access several levels of the brain, which makes them very 
valuable in a training environment. She states:  

 



One of the theories for why stories are remembered so well is that you are using your 
“whole” brain to take in information….Stories allow a person to feel and see the 
information as well as factually understand it. Because you “hear” the information 
factually, visually, and emotionally, it is more likely to be imprinted on your brain in a 
way that it sticks with you longer with very little effort on your part. 9 (4-5)  
 

This is directly relevant to the theories about learning styles. If a classroom is made up of people 
with different preferences for taking in and processing information, then stories provide 
something for everyone. A story is, by nature, told and heard, especially by the audio learners. 
Learners can watch the story as it unfolds, especially if it is presented in video format, which 
addresses the needs of the visual learners. And if the story is well-told, the participants will be 
drawn into it, to the point where they will actually experience it. This will catch the attention of 
the kinesthetic learners.  
 
Stories have a very powerful ability to make important facts interesting, federal safety regulations 
for example. There is no doubt that these are important to workers, but they are not written in 
language most people can understand, and are viewed as very dull and boring by most. They are 
also in the category of “preaching” in that they stipulate what must be done (and the penalties for 
not doing it) rather than providing any information on why this is necessary. For adults to 
willingly choose to change their behavior regarding safety, they must be convinced of the 
importance of doing so, and what these changes can actually mean to their lives. Stories have the 
ability to turn impersonal statistics (accident/injury data, for instance) into faces—people who 
look just like they do and who do the same kind of work they do. Cole has researched the value of 
stories to trainers and concludes that what he terms “narrative thinking” facilitates the process of 
“translation of one’s own and others’ experiences into stories that integrate facts, perceptions, 
emotions, intentions, actions, and consequences into coherent meaning. Storytelling is not the 
only successful cognitive process for organizing perception, thought, memory, and action but…it 
is more effective than any other.” 1 (331) 
 
 
Work Stories 
 
During the seven-year course of the training development project, NIOSH team members have 
captured many stories. These were told by the workers themselves, whether miners or 
commercial fishermen, and all were told within the backdrop of the occupational culture and its 
norms. The stories can be categorized as follows: 
 
• Hero Stories—these capture the norms of the culture, with the hero epitomizing all that is 

“best” in the culture. These are the people who work the hardest, treat their employees the 
best, are the most productive, have the best safety record, etc. 

• Villain Stories—these are also Hero Stories, just told from the opposite perspective. The 
villain violates the norms, and represents the “worst” side. He is lazy, unsafe, non-productive, 
selfish, etc. 

• Disaster Stories—these generally represent what can happen when things go really wrong. 
The Sunshine Mine Disaster that killed 91 miners is an example. These stories often include 
Hero Stories and Villain Stories, but the focus is on the actual event and its consequences. 

• Fool Stories—these are the “Near Miss” stories, and are usually told by the person who had 
the experience. If the storyteller feels safe about telling the tale, these stories share what can 
happen if someone fails to follow established procedures, or takes a short cut. They include a 
consequence, and generally, an admonishment for listeners to learn the lesson the easy way 



(by paying attention to the story) not the hard way as they had to. These are solid gold for 
trainers…they are told by peers who are credible, and who are willing to share the price they 
paid for being foolish. These stories epitomize teaching, not preaching, and should be sought 
out by trainers. 

 
In addition to the stories gathered by the project team, other stories were created by them as a 
background to share the stories told by the workers themselves. 2 This type of story can use 
humor or pathos, but is a very effective way to present lessons to trainees in a non-threatening but 
interesting manner. In fact, the videos created by the team have been very well-received in the 
industry, and have been used in other occupational industries such as commercial fishing, fire-
fighting, etc. Stories, it seems, are interesting even to those who do not work in the occupation 
represented.  
 
So, where would a safety professional go to find these stories? It’s quite simple—the workers 
themselves tell them everyday. Ask them; they know who the heroes and villains are, as well as 
who has had a near miss that would make an excellent teaching story. A word of caution: if 
people are going to be punished for sharing near-misses, they will not share them. The safety 
trainer must assure the safety for the storyteller and the protagonist of the story if it is someone 
other than the storyteller. Once the stories are safely shared, it is often the case that others come 
forward to share their own stories. Training becomes more personalized and meaningful, 
especially as participants become involved. In this way, safety becomes a “team sport” with 
everyone focused on a common goal—sending everyone home safely at the end of every shift. 
 
 
Summary 
 
Safety trainers have a difficult task. Their “students” are not just large children sitting orderly in 
rows of desks. Rather, they are adults who are, according to Kelly 5 “autonomous and self 
directed” and who make choices about what they are willing to learn and what they choose to 
ignore. Trainers must find a way to capture their attention and keep it, and to make training both 
interesting and relevant. When one considers that any given class also has a mix of audio, visual, 
and kinesthetic learners, it is imperative that a trainer find ways to meet everyone’s needs and to 
present materials in ways that are accessible to all. Trying to threaten or coerce learners will not 
work, but gaining their buy-in and their participation will increase learning and retention. 
Learning for adults must be relevant and pragmatic. If they can not see the value of it, or where it 
will be used in their lives, they will shut down, preferring to sit in “safety jail” rather than expend 
any energy on something that has no meaning to them. Trainers must break the traditional mold 
and find ways to engage and educate. Stories, fortunately, have the power to do this. Stories that 
are shared by others from the same occupation are particularly powerful in that they use common 
jargon of the occupation and are told by people who are credible to the listeners. Stories allow 
listeners to hear, see, and feel, which engages both sides of the brain; and because they are 
entertaining, stories and the important safety messages imbedded within them are much more 
likely to be remembered. Training that uses stories and credible storytellers will reach the learners 
and in the end, will make safety training more meaningful and more effective. 
 
 



Bibliography 
 
1. Cole, Henry P. "Stories to Live by: A Narrative Approach to Health-Behavior Research and 

Injury Prevention." Handbook of Health Behavior Research Methods: Vol. 4. D. S. Gochman, 
325-49. New York, NY: Plenum, 1997. 

 
2. Cullen, E. T., and A. H. Fein. Tell Me a Story: Why Stories Are Essential to Effective Safety 

Training. Report of Investigation # 9664/DHHS (NIOSH) Pub. No. 2005-152. NIOSH 
Spokane Research Lab, Spokane, WA, 2005.  

 
3. Filipczak, Bob. "Different Strokes...Learning Styles in the Classroom." Training. 

 32, no. 3 (1995): 43-48. 
 
4. Hansen, Carol D. "Occupational Cultures: Whose Frame Are We Using?" Journal for Quality 

and Participation 18, no. 3 (1995): 60-64. 
 
5. Kelly, Michelle H. "Teach an Old Dog New Tricks: Training Techniques for the Adult 

Learner." Professional Safety, 51, no. 8 (2006): 44-48. 
 
6. Kirkpatrick, Donald L. " Techniques for Evaluation Training Programs." Training and 

Development Journal, Vol. 33, no. 6 (1979): 78. 
 
7. Knowles, Malcolm S., Elwood F. Holton, and Richard A. Swanson. The Adult Learner: Fifth 

Edition. Woburn, MA: Butterworth-Heinemann, 1998. 
 
8. Mine Safety and Health Administration. Instructor Training Workshop - Part 46. Beckley, 

WVA: MSHA, 2006. 
 
9. Neuhauser, Peg C. Corporate Legends & Lore. Austin, TX: PCN Associates, 1993. 
 
10. U.S. Code of Federal Regulations. "CFR 30 Safety and Health Regulations for Metal and 

Nonmetallic Mines."1977. 
 
11. Van Maanen, John, and Stephen R. Barley. "Occupational Communities: Culture and Control 

in Organizations." Research in Organizational Behavior. Editors Staw, and Cummings, 287-
366. Vol. 6. Greenwich, CT: JAI Press, 1984. 

 


	CD-ROM Title Page
	2009 ASSE PDC Preview
	Copyright Notice & Disclaimer
	Foreword
	At a Glance
	Table of Contents
	Concurrent Educational Sessions
	OSHA construction Partnerships: A Case Study on the Value and Benefits
	The Sarbanes-Oxley Act for the SH&E Professional
	Mixing Water and Prevention Through Design
	Preplanning for Rescue at Height The Next Step in Your Managed Fall Protection Program
	Interpersonal Intervention for Injury Prevention: Practical Evidence-Based Strategies for World-Class Safety
	Wellness Inside: Intel's Health and Wellness Program
	Overcoming the Conflict Between Safety and Production Using Risk Management and Behavioral Safety Principles
	Systemic Incident Analysis - Using The Four-Phase Process
	Weaving a Safety, Health and Environmental Vision into the Bottom Line of the Business
	The Roles of Managers, Supervisors and Safety and Health Professionals for Maximizing Safety & Health Performance
	Positive Effects of a Fall Protection Program: A Case Study
	The ART (Assessing Risks Technique) of Injury Reduction
	The Underlying Power of an Effective Electrical Safety Program
	Engineering Principles for Safer Design
	Improving Safety Through Behavior and Gas Exposure Tracking
	Designing for Construction Worker Safety - Recent Activities and Available Resources for Designers
	The Magic of Safety Communication and Fun Safety Meetings
	The 30 Second Rules for Handling Hazardous Material Releases
	Best Practices in Ergonomics
	Protecting Critical Infrastructure and Personnel
	Global Safety and Health Briefing
	Avoiding 12 Common Mistakes in Slip, Trip and Fall Prevention
	Will Your Substance Abuse Program Manage the Risk and Defend Your Case?
	Beyond Compliance: Breaking Through to the Next Level of SH&E Excellence
	Riding the Green Wave
	Safety and Health Consultant Roles: Being the Best at Your Game
	Benchmarking - Finding Out What You REALLY Want to Know!
	The Limitations of Metal-Clad Enclosures to Protect Workers from Electrical Arc-Blast Hazards
	"COPE" & the "Rules of Engagement" - How Construction, Occupancy, Protection, Exposures and Fire-Fighting Tactics Affect the Outcome of a Fire Emergency
	Development and Implementation of Effective Driver Training Programs
	Incorporating a Rescue Plan into Your Fall Protection Program
	Introduction to Basic Scaffold Safety
	Career Success: Lessons Learned from a new CSP Salary and Demographic Survey
	Ergonomic Leadership: Motivating and Developing Ergonomic Behavior
	Effective Evacuation Planning and Preparation for Facilities
	Staying Safe While Making Money: A Discussion of the Award-Winning Safety Program
	Safe-ing History
	Objective Auditing Techniques to Control Slips and Falls in Restaurants
	EHS Management Systems: Trials and Tribulations on the Road to a Leading Indicator
	Motivating Leadership for Safety Excellence: What Really Works
	But Does It Really Work? Using Performance Technology for Safety Results
	Implementing the OSHA Voluntary Protection Program (VPP)
	Debunking the Training Myth: Why Most Safety Classes Don't Work and What to Do About It
	The Best Use of Lockout/Tagout and Control Reliable Circuits
	How Do You Provide Fall Protection in a Wind Tunnel, and Other Odd Locations?
	Reducing Stress Related Violence at 70 MPH
	La fuerza laboral latina en España y EEUU: Situación presente y programas diseñados para emjorar sus condiciones de seguridad y salud laboral
	Flame Resistant Clothing: Statistics, Standards and Safety
	Construction Can Be Hazardous to Your Health
	SH&E Metrics: From Compliance to System Improvement
	Anhydrous Ammonia - Health and Safety Issues
	Safety to the Rescue?
	Safety and the Law
	International Professional Safety Practice: A Comparison with U.S. Practice
	The World Is Not Flat... Controlling Workplace Risk
	The Aging Workplace -  It's Not Just Ergonomics, Or Will You Still Need Me, Will You Still Love Me, When I'm 64?
	Achieving Optimal Safety Results by Managing Change with Interpersonal Skills
	Creating a Safety Culture in a High Reliability Organization
	In-Vehicle Technology: Managing Crash Risk Before the Crash Occurs
	Gas Detection Technology in Confined Space
	The Competent Person: Duties for Excavation
	Assessing Best-in-Class - What Drives Superior Safety Performance?
	Proven Strategies for Implementing Change
	TSCA Chemical Recordkeeping and Reporting
	An Effective Facility Security Plan
	Designing an Emergency Management Program Utilizing Lean Six Sigma
	Hazard Awareness, Recognition, and Control: So Why Don't You Have Time to CHAT?
	NIOSH/NORA: Why Safety and Health Professionals Should Be Interested in Work Underway at NIOSH/NORA
	Emerging Issues: Navigating "UFOs": Unidentified Foreign Objects
	Foundation for Safety Excellence
	Near Miss Reporting: The Forgotten Piece for Sustainable Safety Cultures
	Continuous Safety Improvement - A Successful Case Study
	Transform Your Safety Culture: Perception Through Continuous Improvement
	Fall Protection Training: Get What You Need
	Dynamic Modeling - An Approach for theDesign of Loss Prevention Programs
	Investigating Slip, Trip and Fall Mishaps
	Effective Methods of Managing Contractor Safety to Minimize Risks and Legal Liability
	Taming the Roller Coaster—Resilience in Action
	Productive Incident Investigation of Strains, Strains and Pain
	Safe Practices for Traffic Incident Responders
	Green Beans and Ice Cream: The Definitive Recipe for Employee Engagement, Motivation and Recognition
	Health Education and Wellness for EHS Practitioners!
	Preventing and Managing Workplace Violence: An International Learning Perspective
	Identity Theft - Actions for Detection, Prevention, Redemption
	Enterprise Risk Management Profiling for H&S and Fleet Risk Managers
	Creating Sustainable Leadership Drive and Commitment for a Safety Culture
	"Your Actions Speak So Loudly I Can't Hear a Word You Said"
	Auditing Compliance with Work Permit Procedures
	The Compelling Display of Health & Safety Data to Achieve Desired Decision Making
	Teaching or Preaching... Why Stories Can Improve Safety Training
	Dust Explosion Hazard Assessment and Control
	Compressed Gas Cylinder Safety
	Qualified Person Duties to Create a Fall Protection System Meeting ANSI Z359
	Near-Misses: What Do They Mean to Management?
	Cuasiaccidentes: Qué significan para la Gerencia?
	6 ½ Simple Tools to Prove Value, Gain Cooperation and Save Lives
	@ Your Service: Greening Your Company and Creating an Environmentally Sustainable Culture
	Ergonomics Risk Assessment: Determining When, Why and How You Should Perform One
	Creating a Culture Where Employees Own Safety
	Mold Inspections - The Hurdles of the Site Professional
	Designing Safety in... and Keeping It There!
	Start Rolling the D.I.C.E. on Your Safety and Risk Management Projects
	The Essence of Safety - Do You Really Know Safety?
	Achieving Optimum Productivity from an Aging Work Force - An Integrative Behavioral-Based Injury Prevention and Wellness Program for Safety Professionals
	Increasing Our Safe Work Habits at the Beliefs Level
	YES YOU CAN... Conduct Your Own Safety Perception Survey
	No Reading or Writing Required: Safety Training Activities for Everyone
	Electrical Safety Breakdown: An Investigative Method for Electrical Events that Will Save Lives
	Fact vs. Reality: Common Myths About Driver Safety & Vehicle Crashes
	Bridging Cultural Differences
	Risk Assessment of Alternative Fuels
	Ergonomics-based Methods of Inspecting, Assessing and Documenting Environmental Sites of Injurious Falls
	Emergency Management Is Rocket Science
	Individual Fit Testing of Hearing Protectors
	Nanotechnology: Health & Safety Exposure in a Shrinking World
	Risk Management for Subcontractors
	Leading Measures of Safety Performance
	Culture: The Only Way to Get to Zero
	Separating the Wheat from the Chaff - An Analysis of Safety Management Strategies in 2008
	Training Evaluation Methods: Who, What, Why and HOW?
	A Previously Unidentified Failure Mode for Ladder-Climbing Fall Protection Systems
	Protecting Your Investment to Ensure Business Continuity
	The Bumpy Road to Success: Reducing Fleet Accidents
	Web-Based Technology: Your Competitive Advantage for Global MSDS Management
	Relational Leadership in an Electronic Age
	Managing the New Asbestos Risks: Amphiboles Minerals and Soils
	Ergonomics + Lean Manufacturing = Synergy for Workplace Improvements and Performance at Genie Industries
	Community Emergency Response: Have You Met Your Neighbors Yet?
	Adding Diversity Awareness to Your Leadership Skill Set
	Healthcare Practice Specialty Concurrent Session Forum
	Environmental Health & Safety: A Leading Influencer in Corporate Risk Mitigation Strategies
	Safety: Global Challenges, Solutions and Best Practices
	A Risk Management Approach to Public Sector Worker's Compensation
	VPP: Leaders in Safety and Health Excellence
	Safety Heroes and the Actuary's Chamber of Secrets
	I Changed a Safety Culture and It Nearly Killed Me!
	Safety Management - Benchmarking Safety through the Safety Perception Survey
	Safety Is Killing Business
	Avoiding Common PHA Mistakes
	Construction Owners Safety Blueprint
	The New OSHA Crane Safety Standard
	Surviving in the Courtroom
	International Challenges in Environmental Compliance, Auditing, and Supply-Chain Sustainability
	How to Reduce the Other Two Thirds of Your Back Pain Losses
	Creating a Safe Work Environment for Emergency Medical Service Workers
	How to Build a World-Class Manufacturing Capability: Creating a Workplace Free of Injury Must Start at the Top
	The Global Harmonization Standard--An Overview
	Applying Success Principles to Risk/Safety Management
	The Balanced Lean Sigma Scorecard
	Why Safety Efforts Fail: Four Serious, Common and Persistent Mistakes in Safety Management
	De-Mystifying Organizational Culture for the Safety Professional
	Safety Training: Compliance or Excellence?
	Upcoming Changes to ANSI Standards on Head and Eye and Face Protection
	Practical Approach to Risk Assessment and Risk Reduction
	RFID-Based Safety Management of Powered Industrial Trucks: Safety Technology that Delivers Real ROI
	Can Ergonomics Effect Efficiency and Productivity in the Construction Industry - Is It a Fallacy?
	The Safety Profession: The Challenge for the Future
	Inspiring Behavioral Change
	Call to Action! Addressing Workplace Reproductive and Developmental Hazards
	Removing the Barriers to Achieve Excellence in Global Safety Performance
	How to Plan for an OSHA Inspection
	The Art and Science of Predicting Accidents
	Improving Your Safety Performance with Intelligent Use of Data
	"When the Safety System Fails the Worker: Did We Do Our Job? A Case Study"
	The Changing Face of Safety
	Creating a Zero Incident Safety Culture: A Case Study
	Evaluating the Effectiveness of Safety Leadership Training: A Case for Evidence-Based Leadership(TM)
	The 2007 ANSI Z535 Standards - A New Era for Facility Safety Signs and Product Safety Labels Begins
	Causes of Electrical Safety Incidents
	Using Video Technology to Dramatically Improve Your Fleet Safety Results
	Comprehensive Risk Assessment: Solutions for Management Insomnia

	Fundamentals of Safety and Health Program
	Fundamentals of SH&E: Overview of Regulatory Compliance 101A
	Fundamentals of SH&E - Hazard Identification and Control 101B
	Fundamentals of SH&E - Workplace Health 101C
	Fundamentals of SH&E -Environment 101D
	Fundamentals of SH&E: Basic Risk Management 101E
	Fundamentals of SH&E - Fire Protection 101F
	Fundamentals of SH&E: Basic Safety Management 101G


	Help
	Print
	Search
	Exit

